Abstract
Introduction
Teacher education is the hub of every educational system because teachers interpret and implement educational policies which mould the pupils/students into who they become in the future, for the benefit of the society. In Rivers and other States of Nigeria, teacher education was pre-dated by the establishment of primary schools and in some cases, secondary schools inclusive. Consequently, most teachers in both primary and secondary schools were not trained. This was inimical to the educational system given the global trend.
The history of teacher education in Nigeria reflects a preponderance of colleges for pre-service training of primary school teachers, later, those for secondary school teachers and much later for graduate teachers in universities. Rivers State experience was similar but laden with much political hue that forms the thrust of this paper. Thus, the issues and challenges that confronted Rivers State upon her creation in 1967 in the area of teacher education would be discussed. These influenced teacher education development and other facets of the entire education spectrum.
Teacher education development between 1967 and 1975
Rivers State was one of the twelve States created in Nigeria on 27 th May, 1967 during the Nigerian Civil War. However, its administrative headquarters remained in Lagos (because some parts of the State were under the control of Biafra which was at war with Nigeria) until 1 st September, 1968, when it was formally established in then liberated city of Port Harcourt.
The new State at its inception inherited a population of 470 students from the existing three teacher training colleges (for training primary school teachers) established by Christian missions, namely, St. John's Teachers College, Diobu, Port Harcourt, by the Church Missionary Society (CMS) (AnglicanIndexed African Journals Online: www.ajol.info Staff situation for both primary and secondary schools was inadequate as only about a quarter of the teachers were qualified (See appendix I). It was party for this reason, that government adopted the following measures to redress the situation: a) In-service teacher training programme to up-grade the untrained teachers. Calendar 1976 Calendar -1977 .
The College's academic programme was for three years, leading to the award of the Nigeria Certificate in Education (NCE), similar to other colleges or ATTCs in the country. Consequently, it was affiliated to the University of Ibadan whose Institute of Education moderated its curriculum, final examination and issued her certificates.
The following subject combinations were offered by the first batch of 49 students, who graduated in June, 1974: For the third batch of 143 students, more subject combinations were developed to include:
The array and varied subject combinations were partly stimulated by the need for teachers in those secondary school subjects and flexibility needed to admit more students. A combination of Arts and Science subjects as reflected above is worrisome. For example, English/Biology combination implied that the student teacher must have the required ordinary level credit pass for both Arts and Science courses. At the end of the training, the individual can teach English and/or Biology in the secondary school. This is unusual. It is probable that this was an effort to produce adequate number of teachers needed for the increasing number of secondary schools in the State after the civil war in 1970. Tables 1, 2 and 3 show acute inadequacy of teachers vis-à-vis increased enrolment figures in both primary and secondary schools.
It is not surprising therefore that the State government recruited teachers from other Nigerian States, African countries such as Cameroon and Ghana and Asia, Indians in particular. A majority of them were science teachers because of the dire need in this area.
Developments between 1976 and 1984
The Universal Primary Education (U.P.E.) that was launched in September, 1976 by the Federal Government, stimulated the development of Teacher Education in Rivers State. As would be expected, the number of primary and secondary schools as well as enrolment figures in them increased. Consequently, there was more need for teachers. From about six T.T.Cs there were fourteen in 1978 (see tables 4, 5and 6). Again, more expatriate staff were recruited to teach in the primary and secondary schools, T.T.Cs and College of Education.
The following categories of candidates were admitted for training in the TTCs during the UPE scheme:
Vol . 7 (2) Serial No. 29, April, 2013 Pp.206-226 Indexed Another significance of producing teachers in these areas was for implementing the new 3-3 secondary school system of education that was approved in the 1981 reviewed edition of the National Policy on Education (NPE) and implemented in 1982. The enriched curriculum included new subjects such as Business Studies, Agriculture, Introductory Technology and other Vocational subjects.
In 1978, Rivers State C.O.E. commenced a three year N.C.E course in primary education for teachers with Grade II teachers certificate (T.C. II). This specialization was necessary for improved quality of teacher education at this level because the curriculum was wider in scope than that of the TTC and the focus on primary schools. These non-graduates were also better trained to teach in TTCs, given their specialization.
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The Rivers State C.O.E was upgraded to a degree awarding institution in 1980, based on the National Universities Commission (NUC) and the University of Ibadan Visitation Teams reports on the performance of their N.C.E programmes. In fact, it was the United Nations Educational Scientific and Cultural Organization (UNESCO) that sponsored the primary education programme and the C.O.E upgrading (Akpe, 1984 Another avenue for teacher education was the Associate Certificate in Education (ACE) programme of the Rivers State C.O.E that commenced in 1979/80 session. It was popular particularly for T.C. II teachers because it was a part-time in-service course with such flexibility that made them cope with work and studies. Thus, many T.C II teachers upgraded their status through this avenue. However, it was discontinued as the N.C.E. became the minimum qualification for teaching in both primary and post-primary schools in Nigeria (FRN, 1981) .
During this period, particularly from 1982, there was a gradual phasing out of contract employment of non-Nigerian teachers in public schools. By 1986, this process was completed but those who wished to stay back sought employment in private schools and other organizations. It is plausible that Rivers State indigenes who had trained in the teacher education institutions within and outside the State were available to fill in the spaces left by expatriate staff/teachers (see fig. 2 ).
Developments in teacher education: 1985-1998
There was a gradual phasing out of T. 
Conclusion
Education is a veritable tool for the development of a State, albeit a nation and so teacher education is critical to achieving this goal and must be accorded due attention.
Rivers State Government in recognition of this fact and to cope with the challenges in this regard provided enabling environment for the development of teacher education from the creation of the State in 1967. The 3 T.T.Cs inherited were renovated and commenced training of teachers so that many indigenes, particularly with the high level of xenophobia, trained within the State.
There was a gradual growth in the number of T. The increasing demand by communities for schools (primary and secondary) and the U.P.E. scheme were major forces that stimulated the development of teacher education. Others included individual self-esteem and selfactualization motivational needs, the removal of uncertificated teachers from the system and government's insistence on high quality teacher education. It is no wonder that by 1986/87 academic session, the State Government no longer employed the services of expatriates as teachers. By 1998 there were more trained than untrained teachers.
At all times and in all educational activities, the expertise of professionals is fundamental for achieving desired objectives and goals. From a difficult beginning as a new State from a war ravaged status, teacher education was a focus and developed to cope with the challenges in the society. , 1991) . This decision also boosted teacher education patronage in the State. (See appendices 7, 8, 9 and 10 for teachers' disposition. Figure 2 Primary Schools Post-Primary institution Legend: Indexed African Journals Online: www.ajol.info 
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